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Dear PVCC English Student: 
 
Why am I taking English 101? You may ask yourself. 
 
Good question—a question that you are probably pondering at this very moment.  You may have 
taken English classes for as long as you can remember and wonder when this will ever end.  You 
may even ask yourself:  What is the value of completing ENG 101? 
 
Understand that English 101 is more than a class about placing commas properly, correcting run-
on sentences, knowing the difference between writing “their” or “there,” and memorizing the 
fine distinctions of when to capitalize nouns. 
 
English 101 is learning how to make important choices in your writing.  English 101 is about 
becoming a critical thinker by carefully reading and synthesizing your ideas so you can create 
your own message.  In English 101 you learn to write an essay that is distinctly yours; one which 
is based on sound logic and credible supporting details.  English 101 is about effectively 
organizing a message in order to convince your readers that your ideas have value. 
 
In today’s society, it is not enough to have the requisite skills and education to obtain a high-
salaried job so that you can “make the big bucks.”  The most successful and confident women 
and men are those who can communicate clearly.  English 101 is about learning to make the best 
writing choices.  Language is power! 
 
Those who are learning to compose and arrange their sentences with accuracy and order are 
learning, at the same time, to think with accuracy and order. —Hugh Blair 
 
This booklet, written and edited by Paradise Valley Community College English faculty 
members, is designed to give definitions, explanations, and examples of the college-level writing 
process.  Further, this booklet offers first-year composition students a “home-based” resource for 
success as critical thinkers and academic writers. 
 
Everyone in the PVCC English Division wishes you the best of success as your learn to make 
language work for you. 
 
Regards, 
 
 
J. Nelson 
English Division Chair
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“What I Wished I Knew When I Started College” 
Advice from PVCC students who successfully completed English 101 
 
 
Dear Student: 
 I wish someone would have told me that I had to go outside myself and take that one 
extra step to get an A paper. If I had known the things that my professor told me at the end of the 
semester then I would have believed enough in myself to get an A on every paper. So my advice 
to upcoming English 101 students is to believe in yourself, to do the best of  your ability... 
 
Dear Student: 
 So what have I learned from 101? Probably that this isn’t High School anymore....This is 
the real deal. Don’t blow off your teacher’s advice. Don’t expect good grades just because you 
had them in the past. Don’t lose your mind over a paper because in all reality it’s not worth it. 
Don’t put your interests before your paper, sacrifices must be made. 
 
Dear Student: 
 When beginning English 101 I wish I had a more unquenchable thirst for knowledge. I 
took ridiculous notes on everything, literally everything the professor said but it only went as far 
as the assignment. I didn’t read and return to information form the book that could have been 
useful, but took it only as far as the next day when the paper was due. What good is paying for 
this class if you don’t learn, if it doesn’t change you? Be excited about college... 
 
Dear Student: 
 There are two suggestion I have for succeeding in this class. My first suggestion is not to 
procrastinate on any assignments or studying for this class. I learned a lot more during the 
lecture when I studied and prepared for in-class activities than when I sat down in class and 
figured out, as the class went on, what everyone was talking about. My second hint for 
succeeding in this class is to have respect: for yourself, for your teacher, for other students, and 
for your assignments. Respect yourself by getting enough sleep, asking questions, and making 
sure that you understand all the material. Respect the teacher by showing up on time, paying 
attention, and participating in class so that the teacher doesn’t feel as if she’s wasting her time 
and talking to the wall. Respect other students by working with them and helping each other as a 
team to get better grades, understand material and to make friends. Respect your assignments by 
putting effort into them. Believe it or not, the teacher can tell whether or not you actually put 
feeling into what you wrote. Putting effort into assignments will help you learn more, get you 
better grades, and make the teacher think highly of you because he or she will know that you 
care about what you do. Have respect, don’t procrastinate, and you’ll do just fine. 



 

 

 
Dear Student: 
 Journal writing is like priming the pump. Don’t fear the blank page. Just start pumping 
and before you know it, the words will begin to flow.  
 
 
Dear Student: 
 Had I the opportunity to speak to my past, newly enrolled in English 101 self, I’d inform 
me to STOP PROCRASTINATION and to panic early. Oddly enough, the panic/anxiety attacks 
became dramatically less intense when I allotted myself more time to have them before 
completing an assignment. Much more dedication is necessary of the student & effort will not be 
up to the teacher to solely evoke. You must muster up the motivation & even curiosity in yourself 
if you so wish to derive any meaning & knowledge from this course, or any course. 
 
 
It’s Just a Community College, Right? 
 
    “The wise first choice for the serious student”  
 
According to Greg Winter in his 2002 article titled, “Junior Colleges Try Niche as Path to Top 
University,” published in The New York Times, the community colleges are “recasting 
themselves” as the “the wise first choice for the serious student looking to sidestep crushing 
debt.” Further, more than 168 community colleges now have honors programs intended to 
catapult their students into the nation’s best four-year universities.” Moreover, “many 
community colleges,” states Winter, “are composing curriculums that so closely mirror what one 
might expect from a liberal arts university that even the pickiest admissions officers would be 
hard-pressed to call their students unprepared.” 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

 

Characteristics of a Critical Thinker 
    by Dr. Tom Butler, English Faculty 
 
A definition of a critical thinker is “knowing what questions to ask, knowing when they need 
asking, knowing how to answer them, and having the desire to ask and answer them.” 
 

Attitude 
 
 Curious 
 Open-minded 
 Recognizes most issues are complex 
 Willing to work hard at thinking 
 Cares about really getting it right 
 Willing to admit error and sees mistakes 

as an opportunity to learn 
 
 

Skills 
 
 Asks appropriate questions 
 Distinguishes fact from opinion 
 Evaluates the quality and sufficiency of 

evidence and quality of reasoning for a 
conclusion 

 Makes appropriate inferences based on 
evidence 

 Generates and evaluates rival causes as 
well as  alternative conclusions and 
solutions 

 
 
 
 

Critical Thinking 
 
PVCC  English students in English 101 must demonstrate the ability to do the following: 
  
 1. Use writing and reading for synthesizing of ideas and giving appropriate 

evaluations. 
 
 2. Understand a writing assignment as a series of tasks:  including finding, 

analyzing, synthesizing, evaluating and drawing conclusions from a variety of 
appropriate primary and secondary sources. 

 
 3. Integrate your own ideas with credible sources 
 
 4. Develop an interpretation 
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Checklist for a Single Source Paper–or “How I learned to Stop Worrying and Love Peer 
Editing”–Donna Hanna, English Faculty 
 
_____ 1. No indefinite “you” (“you” must refer to a specific person or persons). 
_____ 2. No contractions. 
_____ 3. No first person references (I, me, my, our, us). 
_____ 4.  Format is correct (name, date, class, assignment number, upper right hand corner). 
_____ 5.  Check for referents: Anybody can tie their shoe. (Who can tie their shoe?) 
_____ 6. Make sure block quotes (10 lines or more) are indented ten spaces AND that they 

are not enclosed with quotation marks. 
_____ 7. If the student writes something without reasons provided or explanation, mark it     

on the rough draft. 
_____ 8.  Remember: just saying “it,” doesn’t make it so! 
_____  9. Make sure that all quotes are EXACT IN EVERY WAY. 
_____ 10.       Is the thesis statement clear? In the first paragraph? Does the thesis statement 

provide a “plan for development” for the entire paper? 
_____ 11. NO statements in the paper which begin with: This paper will....I will....I think...I 

feel....These are all weak! Academic writing expects a student to speak as an 
informed expert–which she or he will be as she or he continues to research the 
topic. 

_____ 12. Make sure that a space comes after the quotation mark and the parenthetical            
notation. 

_____ 13. Make sure the period comes after the parenthesis. 
_____ 14. Make sure there is nothing between the author’s name and the page number in the   

parenthesis. 
_____ 15. If the reader does not understand a passage in the paper, he or she should mark it     

and call the writer to explain it to him or her and then the writer should make the      
changes in the final draft.  
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The A, B, C, and D paragraph 
 
A paragraph 

Moving from New York to Arizona was more than a physical journey for me, it was a 
series of experiences wherein I learned, in a personal way, that the American “frontier” is 
more fact than it is folklore.  For example, there are still unspoiled stretches of  desert 
that lie just outside the borders of the urban center of Phoenix. At night, one can still hear 
packs of wild coyotes howling at the moon. On a summer’s day, the Arizona desert is an 
unforgiving landscape.  Here one can find stretches of  “unspoiled wilderness”  which 
will punish, sometimes by death, any traveler who does not understand or respect its 
power. This is also the place where I had an opportunity to test my physical and mental 
endurance.  

 
B paragraph 

Moving from New York to Phoenix was more than a physical journey for me, it was a 
series of experiences wherein I learned that the American “frontier” is more fact than it is 
folklore.   On a summer’s day, the Arizona desert is an unforgiving landscape.  Here one 
can find stretches of  “unspoiled wilderness”  which will punish, sometimes by death, any 
traveler who does not understand or respect its power. This is also the place where I had 
an opportunity to test my physical and mental endurance.   

 
C paragraph 

Moving from the east coast to Phoenix was a very difficult adjustment for me. I learned 
many interesting things. The real American West is not like it is shown in the movies. 
The desert is hot and there are lots of places where people can get hurt. I had a chance to 
explore the wilderness. 

 
D paragraph 

Moving from the east coast to Phoenix was hard. I learned lots of stuff. This is not like 
the movies. It is very very hot in the summer. Even though I work out every day in the 
gym near my house, I was thirsty. 
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The Narrative/Descriptive Essay 
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The Narrative/Descriptive Essay 
 
“What happened? When did it happen? Where did it happen? Who did it? What does it looks 
like? What are the characteristics?  What impression does it make?” 
 
Purpose of Narrative/Descriptive Essay 
 
    “The Significance of the Story”  
 
The purpose of an academic narrative/descriptive essay should not be confused with the purpose 
of a narrative essay.  Often termed creative non-fiction, a  narrative essay is considered to be a 
work of literature the purpose of which is often to enlighten or entertain the reader. 
 
The purpose of an academic narrative/descriptive essay is much more straightforward than 
creative non-fiction.  Creative non-fiction is, at heart, a “good story.” Although an academic 
narrative essay may use some of the literary elements of creative non-fiction, such as pacing, 
dialogue, conflict, suspense and tension, its intention is different. The academic 
narrative/descriptive essay’s purpose or goal is not so much to entertain as it is to convey, in a 
clear, purposeful way, the significance of the story being told. 
 
An academic narrative/descriptive essay has a thesis in the first paragraph which communicates a 
dominant impression. In other words, it answers the unspoken question in the reader’s mind: 
What is the point of the story being told? What is the dominant impression the writer is trying to 
illustrate to her or his reader? 
 
This is not the case with most pieces of literary writing where the purpose is often unstated and 
therefore the reader often “guesses” at the theme or thesis. 
 
Academic narrative/descriptive writing should convey a dominant impression, but the real key to 
successfully writing in this mode is to convey the reason or significance of the story being told or 
described.  
 
The thesis and introductory paragraph should communicate this dominant impression and/or the 
main purpose for this particular narrative/descriptive story being told in essay form.  
 
However, an academic narrative/descriptive essay will often employ literary techniques and/or 
devices to enhance the essay but also to demonstrate clear, supporting examples which help to 
highlight the significance of the thesis. These literary techniques include conflict, suspense and 
tension (or “plot”) which help to give the reader a frame of reference such as time passing.  
 
Further, anecdotes help to dramatize the writer’s relationship with the subject. They also help to 
clarify the “the significance of the story” to the reader. In short, in the academic 
narrative/descriptive essay mode, these techniques are the “support material” of the essay which 
help to give depth and texture to the thesis and conclusion. 
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In addition, anecdotes are events about significant incidents–the essay must have at least two 
comparable anecdotes. The purpose of having two comparable anecdotes is to demonstrate a 
clear relationship to the thesis which points to a significance.  Moreover, an academic essay 
using this mode must have a focus–it should not be one long story that tells the reader 
everything.  It’s a significant “center” and focuses only on significant events of the narrative 
 
An anecdote is defined by the Literary Terms and Definitions web site in the following ways:  
 

ANECDOTE: A short narrative account of an amusing, unusual, revealing, or interesting 
event. A good anecdote has a single, definite point, and the setting, dialogue, and 
characters are usually subordinate to the point of the story. Usually, the anecdote does 
not exist alone, but it is combined with other material such as expository essays or 
arguments. Writers may use anecdotes to clarify abstract points, to humanize individuals, 
or to create a memorable image in the reader's mind. Anecdotes are similar to exempla. 
See exemplum 

 
http://web.cn.edu/kwheeler/lit_terms_A.html 
Copyright Dr. L. Kip Wheeler 1998-2005. Permission is granted for non-profit, educational, and student reproduction. Last updated September 9, 2005 
 
“There’s power in the details.” 
 
As with creative writing, in academic narrative/descriptive writing it is often stronger to “show 
and not tell” the reader the majority of the story. The academic writer needs to be specific and 
use all of her or his senses in fully developing a “vivid portrait” of the anecdotes used in the 
essay.  
 
In addition, literary devices such as adding dialogue to the essay and using similes or metaphors 
helps to evoke strong mental images in the mind of the reader.  
 
Details are the specific answers to the who, what, where, when, what and how questions raised in 
the reader’s mind as she or he engages with the essay. (For example, a student writing about 
moving to Arizona might attempt, in the rough draft, to answer the following questions: Who, 
specifically, traveled across the country? How old was that person? What kind of car were they 
driving? When did it break down? Arrive in Phoenix? What did the first impression of an August 
in Phoenix feel like? Smell like? Sound like? Taste like? Look like?) 
 
Further, strong writers of the narrative/descriptive mode avoid “adjective stacking.” To say that 
the  gooey, drippy, moldy summer of last year was one to remember is to stack so many 
descriptors one on top of the other that it will weaken the dominant impression the essay is trying 
to create.  
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Narrative/Descriptive Guideline Checklist 
 
 
Create a Vivid Portrait- (Skills & Criteria) 
 
 Naming–exact physical features, behavior, and/or personality traits 
 
 Detailing–name, features are fully described, sensory descriptions 
 
 Dominant impressions–primary unifying picture from description and anecdotes 
 
 Comparing–similes and metaphors 
 
 Dialogue–quoted or summarized. Readers gain insight into personality & motives of the 

subject 
 
 Vantage Point–logically developed frame of reference 
 
 
Revealing Anecdotes and Recurring Scenes (Skills & Criteria) 
 
 Anecdotes are events about significant incidents–must have at least TWO comparable 

anecdotes that demonstrate a clear relationship which points to a significance. Several (no 
specific required number) one-time incidents 

 
 Anecdotes and events reveal the subjects’ character 
 
 Anecdotes and events dramatize the writer’s relationship with the subject 
 
 Anecdotes have elements of a well-told story 
  Conflict 
  Suspense 
  Tension–Narrative action; narrative pace; sentence rhythm dialogue 
 
 Anecdotes create the dynamic quality of time passing 
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Indication of the Person’s or Event’s Significance (Skills & Criteria) 
 
 Subject’s (or event’s) importance to the writer is valid and clearly conveyed either by direct 

statement and/or created by “showing” the reader through anecdotes, recurring events, 
dialogue, descriptive details, and narrative action 

 
 One exact significance of the story is revealed–it is personal, yet displays an emotional 

distance from the subject 
 
 Complexity of the relationship of the person or event in the story is acknowledged 
  There are feelings of ambivalence toward the subject 
  Feelings are genuine 
  Avoids sentimentalizing the relationship–neither damning or idealizing 
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Narrative/Descriptive Sample Essay 
 
 

Where the Danger Is 
 
 The weather was cold and gray as usual at this time of year. The trees were all leafless, 

with fall now just a memory.  Christmas was just a few weeks away, and all the kids were 

looking forward to staying home from school for a few weeks and to the “big payoff” on 

Christmas morning. Not having to go to school was good, but usually by the time vacation was 

over, going to school was a big relief. Back to the friends to compare “loot” from Christmas and, 

to reestablish those fragile ties that hold kids together.  At school, students were praised for 

doing good work, not belittled for each and every mistake. No one there was fighting, and being 

too loud was against the rules.  Right now, the world outside of home was more safe and 

structured, not chaotic, scary and loud.  Even when bad things did happen, it was always far 

away and nothing to be too concerned about. With Dad often having too much to drink, and 

Mom just mad at everyone all the time, being home was not usually a very pleasant experience. 

 Playing outside in the woods or at a friend’s house was the norm for three of us kids. We 

knew everyone that lived on our road, and except for the cranky old people who lived at the 

bottom of the hill, everyone was nice to us. In a small rural community, the only thing to be 

feared at that time of year was crashing on a sled or frost bite from staying out too long. Unless 

something like that happened, the only rule was to be home before dark. 

 But that weekend morning was different. We were all home, and the day was starting off 

rather quietly. None of the kids were arguing, no dogs were barking, and Mom and Dad were 
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actually talking, not shouting or sniping at each other. Dad was sitting at his spot at the dining 

room table, and Mom was in the kitchen starting breakfast. Usually sitting along the table with 

Dad at the head was like being at a tennis match, watching the action and listening to the 

arguments between him at the end and Mom over at the stove. 

 When the telephone rang, Dad didn’t pick it up, even though he was sitting next to it. 

Mom walked over behind him and answered the call. 

 “Hello? Hi, Bobbie. What? What are you talking about? How did this happen? Oh, my 

God, I don’t believe it! When did they find her? Oh, poor Connie, how will she handle this?” 

Mom’s voice kept getting higher and higher in pitch, and the tears were starting to flow. This 

sort of response was totally out of character for her. We all just sat there trying to figure out what 

sort of gossip our next-door neighbor would have that would cause such a reaction. Dad didn’t 

say anything, but somehow knew that whatever had happened was completely out of the 

ordinary. Events occur during each lifetime that forever alter the perception of the world being a 

safe place to play in. Feeling secure means being at home, no matter the atmosphere, with the 

door locked up tight.  

 When Mom finally got herself under control, she said in a low voice, “Margaret was 

found murdered this morning over on Lauffer Mine Road.” Suddenly, our safe little community 

became a place of uncertainty and confusion where one of the neighbor’s children was a victim 

of a killer. The thought that a murderer might be on the loose in our area was one without 

precedent. The most serious crimes until this moment had been kids corning and soaping the 

windows on Halloween night. The idea of something like this happening to one of the 

neighborhood children was almost unbelievable. 
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 As the day wore on, this tragedy lost some of its shock value and became a part of our 

reality. Mom was on the phone quite a bit, talking in hushed tones with the neighbors. The gossip 

mill was in full swing. Who did it? And why? Was it a stranger, or maybe someone we all knew? 

State police cars cruised up and down all day, looking everywhere, even around our house. All 

three of us stayed pretty close to home that day. No one was playing outside or calling us to 

come down the road to play. Dad was quite glad not to have to get on us too much to leave Mom 

alone, or stop fighting among ourselves and be quiet. For just a short period of time, we were 

where we desired to be. 

 Going to bed that night and turning out all the lights was a terribly frightening 

experience, even for a big fourth-grader. Every noise outside could be the killer walking through 

our yard. Every time the dogs barked, we looked outside to see if anyone was there. What if the 

killer was up in the woods behind our house, or hiding in the garage? Being frightened of 

someone lurking outside was a new experience. Up until then, I never checked to see if the front 

door was a locked before we went to bed. But the events of that day brought home the reality that 

my chaotic home was as safe as Dad and Mom could make it. Home really was a haven, and real 

danger could be as close as the other side of that locked door. 

 
Professor’s Comments: 
 
 Purposeful 
 Excellent focus 
 Clear dominant impression 
 The narrative’s significance is clearly revealed in the opening, middle, and ending 
 Excellent use of paragraph structure 
 Anecdotes reveal the subjects’ character 
 Naming of exact physical features could be stronger 
 Detailing and imagery could be stronger 
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 Excellent narrative essay! 
 You have a clear focus of events, a strong significance for this narrative, and the work leaves 

the reader with a dominant impression. 
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The Comparison/Contrast Essay 
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     The Comparison/Contrast Essay 
 
“How is a subject like other things? How is it different from other things?” 
 
Purpose of Comparison/Contrast Essay 
     

“Do not just compare/contrast in a ‘vacuum.’” 
 
The purpose of a comparison/contrast essay is  1) to assert the superiority of one subject over 
another and 2) to assist the reader in choosing between two alternatives. 
 
More simply put, the comparison/contrast essay focuses on a limited number of similarities and 
differences within a subject area in order to prove a point. It requires a thesis statement that goes 
beyond the obvious stating that a subject is “similar and different.”   
 
However, there are three essential “keys” to writing a successful academic comparison/contrast 
thesis statement are as follows: 
 1)   The thesis statement names the subject to be compared and contrasted 
 2)  The thesis statement establishes a basis for comparison and contrast 

3)  The thesis statement gives a significant main assertion about the subject to be 
compared and contrasted 

 
In other words, it is not enough to tell the reader what she or he already knows. It proves nothing 
or does it give a significant main assertion or purpose to write:  “Men are different than women.” 
 
The thesis statement needs to establish the basis for comparison and contrast. For example, the 
thesis might focus on the basis of  “communication.” In addition to giving the idea of 
communication,  the thesis will give a significant main assertion about this basis of comparison. 
(e.g. “Because men’s communication styles focus more on factual details than women’s, men 
tend to be more easily understood.) 
 
The thesis sentence now has a basis of comparison and an assertion that compares men’s and 
women’s communication styles. 
 
Next, you must determine specific points of comparison and contrast to develop this thesis. 
 
I have chosen three points one might have used (world view, relationships, and problem solving) 
to be included in the thesis sentence. 
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Two Kinds of Comparison/Contrast Organizational Patterns 
 
The thesis establishes the writer’s plan for development. In terms of the comparison/contrast 
essay, the writer can choose how he or she wishes to show the similarities and differences. The 
two organizational patterns are: 
                 
 1)  Block 
 2)  Point-by-Point 
 
First, let’s consider using a block pattern or structure. After the introductory paragraph, each 
block or groups of paragraphs within this essay will focus on communication styles and develop 
the block around the points of: 
 
 a) world view 
 b) relationships 
 c) problem-solving 
 
“Blocks” or paragraphs of the essay would first focus on the following: men’s 
 a) world view 
 b) relationships 
 c) problem-solving style 
 
Then paragraphs or blocks would focus on women’s   
 a) world view 
 b) relationships 
 c) problem-solving styles 
 
Block Pattern of Development 
 
Introduction 
 a) attention grabber 
 b) context of the subject 
 c) significance to the reader 
 d) thesis 
 
Block Paragraph #1 
Focus the topic sentence on men’s communication style 
 
Develop the following three points with explanations, examples, and description. 
 a) world view 
 b) relationships 
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 c) problem-solving 
 
 
Block Paragraph #2 
Focus the topic sentence on women’s communication style 
 
Develop the following three points with explanations, examples, and description. 
 a) world view 
 b) relationships 
 c) problem-solving 
 
 
Conclusion 
 
However, the writer may choose to organize this essay in a Point-by-Point organization style. 
 
In this case, the writer would organize the essay around the three main points or characteristics: 
world view, relationships and problem-solving. The essay would use the characteristics as focus 
points within the essay. In the example used here, the essay would cover the first focus point, in 
this case, world view,  to show the similarities and differences in men and women’s 
communication styles. The second focus point, relationships would then show the similarities 
and differences in men and women’s communication styles. The third focus point, problem-
solving, would then be developed. 
 
As with the block organizational style, the point-by-point method would have to address the 
purpose for examining communication styles. This method would address the same questions as 
the block method.   
 
Point by Point Pattern of Development 
       
Introduction 
 a) attention grabber 
 b) context of the subject 
 c) significance to the reader 
 d) thesis 
          
Point #1 World View: different/similar 
 
Men’s communication styles are often rooted in reporting facts while women’s communication 
styles are centered on establishing relationships.   For example, a male might talk about how his 
reports are 21% behind schedule due to poor staffing and poor management policies.   
On the other hand, a woman using a similar example might talk about the damage she sustained 
in her relationships to her staff when she discovered that her reports were reduced by 21%. 
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However, though both communication styles have the common desire to focus on 
communicating information to a listener, the male style centers on facts, the female style centers 
relationships. 
 
Point #2 Relationships different/similar 
 
Both men and women may want to communicate a story about a “bad day at the office.”  Men 
might begin by recounting the specific details of how the workplace culture is understaffed and 
underfunded–all of which contributes to “a bad day at the office.”  Women, on the other hand, 
might recount the specific details of a “bad day at the office”  establishing “common point of 
reference” regarding relationships and the workplace. Poor relationships may ultimately 
contribute to ineffective and unproductive work environment which result in “a bad day at the 
office.” Again, both are concerned about communicating the specifics of “a bad day at the 
office.” However, the focus shifts when the communication is be relayed by a male or female. 
 
 
Point #3 Problem Solving different/similar 
If reports do not meet organizational standards, a male might problem solve in his 
communication about his staff by suggesting they reduce the lunch hour by 15 minutes, thus 
freeing up more time for work and producing a better workday. Woman, in a similar situation, 
might problem solve the same situation requiring her staff to participate in an all-day retreat 
which, in turn, will lead to better relationships and “better days at the office.” In this situation, 
both men and women have a common goal of better office production, but the ways in which 
they go about communicating this goal will differ. 
 
Conclusion 
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Comparison/Contrast Criteria Checklist 
 
 Compare and Contrast subjects in the same category (no “apples and oranges” unless the 

comparison/contrast is based on fruit with seeds ) 
 
 Be sure your purpose is not classification (a large group) but comparison/contrast (individual 

items in the same category) 
 
 Make sure your Compare/Contrast purpose is ONE of the following: 
  Assists the reader in choosing between alternatives (argumentation) 
  Acquaints the reader with unfamiliar information (exposition) 
 
 The thesis sentence gives a significant main assertion about the topic. The Compare/Contrast 

mode is an excellent way to support a supposition. 
 
 Do have a purpose for comparing and contrasting. Do not just compare/contrast in a 

“vacuum.” 
 
 Develop a consistently organized Compare/Contrast pattern. Pick ONE of the following: 
  Block Pattern 
  Point-by-Point 
  
 Cover the same qualities (or distinguishing characteristics) for each subject or item 
 
 The topic sentence should give the reader a sense of which organizational pattern is being 

used–either block or point-by-point. The actual compare/contrast commentary should be 
given in the body of the paragraph. 

 
 Give each subject or distinguishing characteristic equal treatment–balance the support of 

each subject or characteristic 
 
 Use transitional expressions within the body paragraphs to indicate when a comparison or 

contrast is discussed. (for example: in contrast to; on the other hand; similarly) 
 
 Use specific examples and concrete details within the discussion of similarities and 

differences. (How was “X” different? The same? In what ways does “X” seem the same as 
“Y”? Different? 

 
 The introduction should give an effective attention-catcher, a context for your subject; the 

significance/purpose of the subject; and the thesis  
 
 The conclusion should fully address its final thoughts on the significance of the 

Compare/Contrast and end the paper effectively  
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Compare and Contrast Sample Essay 
       
 

Woodstock 
 
 Throughout a huge sea of young people high on drugs, there are pockets swirling 

opposite that of the larger mass, people engaged in sin or innocently playing naked in the mud.  

All the while, deafening feedback screams over the PA system from a guitar Jimi Hendrix burns 

on stage; relentlessly Metallica assaults the crowd, pounding the “pit” into frenzied aggressions.  

Both “Woodstock” 1969 and 1999 had plenty of sex, drugs, and rock-n-roll.  That, along with 

contempt for corporate America and rebellious attitudes are what defined the identity of both 

generations.  Even though produced by the same individuals, these two musical events occurred 

within different social environments, the producers were motivated for different reasons, and 

both events will be viewed differently from a historical perspective. 

 Woodstock 1969 took place in a decade filled with civil and social unrest.  First, the civil 

rights activists threatened the “whiteness” of America; the Women’s Movement threatened the 

status-quos of the American male, and Vietnam War protests were marred with violence by those 

with opposing beliefs of patriotism.  Accusations of government involvement in the 

assassinations of the Kennedy’s and the Rev. Martin Luther King had polarized segments of 

society and created a general distrust in government.  The sexual freedom that resulted from the 

Women’s Movement and the availability of good drugs further separated what was left of the so-

called “traditional” institutions in America.  Woodstock 1969 took place in a turbulent setting 

where strong convictions and beliefs were formed because of the conflicting views in society. 
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 This setting is what created the motivation for the people that produced Woodstock 1969.  

They intended to leave a legacy that represented all that had been accomplished in the decade.  

When the producers were confronted with the possibility of losing money or having to crack 

down on large groups of gatecrashers, they opted to turn it into a free show.  They also provided 

many necessities to the crowd free of charge.  Their willingness to take the financial loss and 

accept the responsibility for the safety of others shows how committed they were in their beliefs.  

They were young idealists that wanted to make a difference and this was a way to signify their 

success. 

 If the people backing Woodstock intended to leave behind a symbol that represented the 

sixties, they couldn’t have been more successful.  People think of Woodstock when they think of 

an event from the sixties.  Woodstock 1969 represented an end to an era in which non-violent 

people sometimes died standing up for their beliefs.  It was a measure of victory for a youthful 

rebellion waged on the establishment.  Woodstock was a culmination of all that the sixties stood 

for, both good and bad. 

 Unlike the original 1969 Woodstock, the 1999 Woodstock show took place in an era of 

social indifference, a generation more concerned about the next episode of MTV’s “The Real 

World” than actually taking part in the cultivation of their future.  Without something to focus 

their energy on, the Woodstock 1999 crowd was an emotionally repressed generation, filled with 

an angry energy that would sooner or later have to be released. 

 It is hard to believe that the same people who produced the earlier Woodstock ‘69 also 

produced Woodstock ‘99.  The 1999 event had no social agenda or desire to be of a substantive 

value to society.  The only motivation behind the 1999 show was to make money.  They 
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exploited the ideology of the 1960's to today’s youth, and sold all of the accomplishments of the 

sixties like a cheap promotional ad.  Here was a generation searching for an identity and along 

came some greedy old men who didn’t need theirs anymore.  Unlike the 1969 show, the 

producers showed complete indifference toward the crowd at the 1999 event.  There was 

outrageous price gouging allowed to take place by the vendors.  For example, they were selling 

necessities like small bottles of water for $5.00 in the middle of summer.  It was apparent that the 

same “mistakes” that were made back in 1969 were not going to be made again in 1999.  The 

1999 Woodstock would make a profit if it killed them, or more likely someone else. 

 If Woodstock 1969 will be remembered for the slogan “make love, not war,” then the 

slogan for 1999 could be “make love, then war.” It was reported on the news as an out of control 

riot.  Our local television station showed the burning fires and what they said was looting.  

Amazingly, only one person suffered a serious injury.  An angry generation acted as angry 

people do, with violence. 

 Only time will tell how Woodstock 1969 and 1999 are to be viewed throughout history.  

When viewed next to one another perhaps the youth of today will be portrayed as more violent 

than previous generations, and with no respect for the rights others.  However, the social 

environment that created solidarity amongst the youth in the 1960's was missing in 1999.  It also 

seemed that the aggressiveness of the 1999 crowd was not aimless but directed toward those 

seeking to profit from their misfortune.  Perhaps the lesson to be learned from Woodstock 1969 

and Woodstock 1999 is that the young will always be rebellious against those that wish to exploit 

them and the old will always try to exploit the strength and innocence of youth. 
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Grader’s Comments:  
Interesting topic, great transitions, effective organization—block method, excellent use of 
supporting details; thesis is clear and concise and leaves no doubt as to what is to come in 
the body of the paper. 



 

 



 

 

The Causal Analysis Essay 
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The Causal Analysis Essay 
 
“Why did it happen? What caused it? What does it cause? What are the effects? How is it related 
to something else?” 
 
Purpose of Causal Analysis Essay 
 
This mode of academic writing attempts to answer the “why” in our lives. It helps to clarify the 
world in which we live. The Causal Analysis academic essay allows us to begin to understand 
the complex series of events that shape our lives. 
 
In essence, a Causal Analysis academic essay probes the why of specific actions, events, 
attitudes, and/or conditions and then examines the effect of specific consequences. 
 
In the simplest terms, a Causal Analysis academic essay may be reduced to the equation: 
 
   Cause(s) + Effect(s) = Specific Consequence(s) 
 
The focus is on the connections made between the cause and effect which produce specific 
consequences. 
 
The three main purposes for an Causal Analysis academic essay are: 
   •   To prove a point 
   •   To argue against a widely accepted belief 
   •   To speculate on a theory 
 
Often this mode of writing will include the rhetorical forms of narrative/descriptive, example and 
compare/contrast to develop the essay. 
 
There are many variations on the organizational patterns used in this mode. For example, to 
answer the “Why did it happen?”question,  the writer must decide if one cause has one effect 
OR several effects. For example, the “Poor Listening Skills” may result in the consequence a 
student taking inadequate notes ; Or “ Poor Listening Skills” may result in many consequences, 
such as inadequate notes, memory lapses on written tests, and lost points in class due to failure to 
follow directions.) 
 
Or the writer may decide the most appropriate organizational pattern is the causal chain. This 
pattern focuses the logical sequence of causes (sometimes called a “line of reasoning”). For 
example, “internal motivation to attend college class” may cause “absence in class” which may 
cause “failure on exams.” The effect may be “failing class” and/or “losing financial aid.”  
 
The focus, however, of this pattern is on the connections between these events/actions. That is,  
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a writer must explain that the “tie” or relationships are, in fact, legitimate and backed up by fact 
and sufficient specific details/examples.  
 
Guidelines/Check List for an Effective Causal Analysis Essay 
 
 Fulfill one of the three purposes for causal analysis: 
 a. To prove a point 
 b. To argue against a widely accepted belief 
 c. To speculate on a theory 
 
 Write a thesis sentence that tells whether the essay focuses on cause, effect, or both. 
 
 Use a variety of rhetorical forms to develop the essay - description, narration, example, 

classification, or comparison/contrast. 
 
 Decide on a logical organizational pattern. 
 a. Single cause - multiple effects 
 b. Multiple causes - single effect 
 c. Causal chain 
 
 Develop the general assertions with sufficient specific details. 
 
 Coherently link ideas with effective transitions between major ideas and issues of 

cause/effect. 
 
 Avoid logical fallacies in cause/effect relationships. 
 - Post hoc, ergo propter hoc (after this, therefore because of this) 
 - Oversimplification of a situation 
 - Insufficient evidence and specific details 
 - Omitting important connections 
 - Lack of honesty 
 
 Effective causal analysis requires that the writer seek more than just the immediate causes or 

effects.  It demands that the writer use more complex thinking and delve into the more basic 
or ultimate causes of effects. 

 
 Causal analysis provides a benefit to both the reader and the writer. 
 a. It attempts to answer the “why” in our lives. 
 b. It provides ways for us to clarify our view of the world we live in. 
 c. It allows us to begin to understand the often complex series of events that shape 

our lives. 
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Samples Thesis Statements for Cause/Effect Essay: 
 
 1. Because of society’s gaudy cravings for magical myths, it has developed a cult-

like obsession over Elvis. 
 
 2. Americans have wholeheartedly bought into the label game because of their 

desire to express upscale social and financial status—it is their way of making a 
statement to the world through their elegant and glamorous apparel. 

 
 
In addition, the writer wants to avoid mistaking mere chronology for causation. For example, “In 
the spring, my car breaks down.” This assumes there is a direct relationship between “spring” 
and the “car breaking down” when it may simply be a coincidence.  
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Causal Analysis Essay Sample Essay 
 
 

“All Shook Up” 
 
 There are the singing hound-dog dolls, the Heartbreak Hotel matchboxes, the leather-

jacketed teddy bears, the postage stamps, the well-publicized sightings, the restaurants that serve 

deep-fried peanut butter and banana sandwiches, and the annual trips to the Mecca of it all – 

Graceland.  Viva Las Elvis, the King of Rock and Roll still lives!  Twenty years after his death 

Elvis Presley appears to still be a “hunk, a hunk of burning fame” and he is gaining fans by the 

minute.  “Elvis remains RCA’s No. 1 artist, selling millions of albums, tapes, and compact discs 

worldwide year after year” states Michael Omansky vice president of strategic marketing for 

RCA records (Nilsen A1).  In 1992, the U.S. Postal Service introduced the Elvis stamp, with a 

print run of 500 million stamps (Gywnee 58).  An Elvis auction grosses more than $2.3 million 

and Elvis’s midnight blue Mercedes-Benz limousine goes for $321,000 (Brown 58).  Each year 

750,000 people visit Graceland, bringing in over $100 million dollars to the local economy 

(Brown 62, Nilsen A1).  Furthermore, Graceland itself generates $20 million a year in revenues; 

and 52% of the 750,000 visitors to Graceland are under 35, which goes to show that it is not just 

nostalgic “old timers” but even Generation Xers who buy into the Elvis craze (Brown 62). 

  Elvis may have “left the building” but he has not left American culture.  The man 

transformed rock and roll, and in the process left a legacy which may last into eternity.  Elvis is 

no longer just a deceased rock singer who had several hit songs – he is a whole culture, and he 

borders on being a religion for some people.  The Dictionary of Cultural Literacy defines Elvis 

as “An American Rock ‘N’ Roll singer of the twentieth century, known for his distinctive throaty 
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tone in such songs as Hound Dog, and All Shook Up.  He was one of the first stars of rock ‘n’ 

roll.  When Elvis Presley first appeared on television in the 1950's, the gyrations he performed 

while singing were considered too suggestive for broadcast.  The cameras recorded him only 

from the waist up (179).  Elvis is a phenomenon that spans modern-day time and space.  He is a 

“first-name-only” celebrity whose fame is global, and whose popularity still continues to grow.  

As a result of society’s gaudy cravings for magical myths, it has developed a cult-like obsession 

over Elvis. 

  To begin with, Elvis ignited the then-staid world of music, and people were 

naturally drawn to the warmth of the fire.  Sam Phillips, who discovered Elvis and signed him to 

Sun Records in 1954, observes “There was something about Elvis that was Elvis.  He just had it.  

This guy gave every sentiment from every emotion from that stage when he was entertaining you 

that was ever possible.  Every song he sang hit the audience no matter what song [it was]...He 

was good for the world” (Newman and Morris 1).  Phillips predicted that he could make millions 

if he could “...find a white boy who could sing with black sound” (Phillips 56).  When he heard 

Elvis give a rock ‘n’ roll twist to the song That’s All Right (Mama), he knew he had found the 

voice that would revolutionize popular music.  Phillips exclaimed, “Any damn fool could tell he 

had the ability to give a song the honesty and power of what he was saying” (56).  Elvis’s music 

was riveting and pulsating and people loved him for it.  “Elvis Presley had an evangelical quality 

about him that goes beyond having a beautiful voice.  It doesn’t command you to listen.  It 

invites you, and it also says, in essence, ‘Can’t you feel me?’, Elvis has this intangible thing.  

You can’t explain it.  The great professors of this world can’t explain it.  That’s why it is so 

great,” proclaims Sam Phillips (qtd. by Phillips 57).  Elvis had spunk and he was able to electrify 
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his audience.  Janelle McComb, who presides over the Presley home in Tupelo, remarks, “When 

Elvis rocketed to fame, we knew we were in the middle of an earth-shaking miracle” (qtd. by 

Phillips 57).  Though some would argue that Elvis stole black music and sold it to a white 

audience, what Elvis did was daring and dangerous, and “American music has never been quite 

the same” (McGraw 83). 

  Elvis continues to live, because Elvis continues to sell.  The person to thank for 

the growing surge of Elvis mementos on the market is Priscilla Presley, the ex-wife of Elvis.  

Priscilla provides the fans with Elvis memorabilia and they gobble it up.  To the fans it is like 

getting a piece of the action, a small trinket to remind them of their favorite legend; to Priscilla it 

is keeping the king alive, and bringing in the money at the same time.  “We’re trying to bring 

Elvis into the twenty-first century” announces Priscilla at a Tribute to the King (Baumgold 100).  

Today more than 750,000 fans visit Graceland at $15 dollars a pop (Edmondson 19).  But the 

money does not stop at the ticket gate.  There are five gift shops at Graceland and fans can vent 

their grief over their long-lost king by buying something, anything – crystal guitar $74.95, Aloha 

blue Elvis jumpsuit $500-3000, etc.  (“If He Isn’t” 48).  Billboard magazine noted that Elvis’s 

“...popularity has only continued to grow due to savvy marketing by Elvis Presley Enterprises 

and smart packaging of his recordings by RCA, which owns the rights to Presley’s music 

worldwide (Newman and Morris1).  The smart marketing has paid off for Elvis Presley 

Enterprises, which now rakes in yearly revenues of $75 million (Gywnee 62).  “Elvis is an 

iconographic symbol for a whole collage of elements”, states Jack Soden, Priscilla Presley’s 

business partner (Newman and Morris 4).  One of those elements being that his image is easily 

marketed to fans who want to consume every ounce of the King of Rock and Roll. 
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 Another variable in the Elvis phenomena is the tackiness of it all.  Elvis captures the flair 

of middle America.  And those that respond and hold Elvis in the utmost esteem seem to be those 

whose taste is anything but refined.  Elvis reflects his fans, and his fans mirror their king.  It is 

the circle of Elvis and it is a rather gaudy one at that.  Dan McGraw reporting for U.S. News & 

World Report observes, “As tacky as Elvis Presley’s Graceland museum can be, it is a must for 

fans as well as those curious to see what happens when people get what they wish for.  More 

than a tribute to one man, Graceland pays homage to an era of excess, a slice of America framed 

in shag carpet” (83).  The overall image one gets when thinking of Elvis and the neurosis that 

envelops him, is Viva Las Vegas meets Velveeta Cheese, rhinestones on polyester suits, and an 

explosion of trailer parks throughout middle America.  It is like jello molds and big hair, people 

with a lot of flash but not a lot of style.  American Demographics did a study and found out that 

those who adore Elvis also tend to love Velveeta Cheese, National Enquirer, menthol cigarettes, 

frozen dinners, canned meat, and the Home Shopping Network (Edmondson 19).  The whole 

Elvis culture has become so flashy that it has crossed over to seedy, yet that is the glory of it all. 

 Elvis may come off as a gaudy clown, but that has not stopped people from worshiping 

him.  People see his acts of kindness and generosity as a reason to kneel before him and declare 

him their king.  “Elvis the Saint, or at least the myth, is worshiped for the acts of goodness he did 

while on earth, for his generosity – the undeclared cash, random Cadillacs, and kindnesses he 

bestowed” (Baumgold 93).  David Leonard’s TV documentary, Why Elvis?, was filled with 

people making Elvis/Jesus parallels.  “Elvis clothed and fed the people and took care of them,” 

one woman said (qtd. by Baumgold 93).  Elvis was remembered as someone who never put on 

airs and never forgot where he came from.  One of his cabdrivers tells how “Elvis was a real 
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saint.  He always had something to give people – the winos, the men who shined shoes” (qtd. by 

Baumgold 93).  There is even the Church of Elvis, which has become so accepted that the 

University of Mississippi hosts serious academic seminars devoted to the deeper meaning of the 

King’s life (Peters 43).  And one must not forget, Elvis the healer— “...the hip-swinging human 

bridge that spanned the worlds of whites and blacks in fifties America” (qtd. by Peters 43).  

Nothing has been the same since Elvis catalyzed forces he himself could not have grasped, 

unleashing what later became American pop culture (Peters 43).  Vernon Chadwick, and English 

professor who wrote the introduction to Dear Elvis: Graffiti from Graceland, a collection of the 

writings on the walls surrounding Graceland, analyzes the feeling behind them this way: “Elvis 

is a universal ombudsman—comforting, interceding, offering solutions to problems that elude us 

mere mortals.  He is a lover, parent, friend, redeemer—a cosmic go-between capable of bringing 

boy and girl, husband and wife, the living and the dead back together again” (Phillips 56). 

 Elvis became a larger-than-life legend because people needed a myth they could believe 

in.  “Celebrity is modern myth, an attempt by studying the lives of famous others to find answers 

for ourselves” (Baumgold 93).  Elvis was a person people could hang their hopes on, a star 

whom the people could be starry-eyed about.  Elvis had it all – the money, the fame, and the 

genuine talent, and people gravitated toward him.  But most of all people gravitated toward him 

because he was a product of the rags-to-riches story line, someone who was far from perfect, but 

someone who had made it to the top.  “Elvis – drug-riddled and obese – reminds many 

Americans of their more recent selves, their self-indulgence, their weakness for junk food, their 

depressions and addictions.  Elvis, in short, manages to unite his countrymen, to be one of the 

binding symbols that an immigrant society depends upon” (“Bill Presley” 24).  People have a 
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way of filling painful voids in their lives with magical fairy tales.  It is an escape, something that 

they most likely will never achieve, but something they can always dream about.  It becomes a 

soap opera of the mind.  And Elvis became that magical fairy tale.  It is an escape, something 

that they most likely will never achieve, but something they can always dream about.  It becomes 

a soap opera of the mind.  And Elvis became that magical fairy tale and soap opera.  “Myths 

were explanations, and Elvis still explains how the lowly can rise, how the high can fall, how the 

magician can enchant, how the ritual can thrill and the man-god convince each he has come only 

for them” (Baumgold 93).  Richard Nilsen, writing for the Arizona Republic, summarizes the 

Elvis phenomenon best, “...we make an image of our desires and create a kind of celebrity 

aristocracy and pay homage to them by gobbling up tales of their every peccadillo in tabloid 

exposes.  It is kind of trailer-park version of royalty: bad taste, emphasis on wealth and glamour” 

(Nilsen, A1). 

 Elvis is the King of Rock and Roll, he is all things Las Vegas and he is a glimmering 

fairy tale to those who find hope in his life story.  He is an icon, a symbol, an embodiment of 

gaudiness and avocado green shag carpet.  He is someone loved and adored, and someone whose 

image will mark society forever – even if it is just on an ashtray in Graceland. 
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Grader’s Comments: 
Purposeful, topic is clearly evident; focused on one idea; assertive; specific; structured  
“plan for development” for the entire paper 
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The Argumentative Essay 
 
What action should be taken? Ideas or concepts altered?  How valid is the position? the support? 
Where are the flaws in the logic? What are the hidden assumptions? 
 
Rhetoric is "the faculty of discovering in any particular case all of the available                        
means of persuasion.”   --Aristotle 
 
Rhetoric is the application of reason to imagination "for the better moving of the will." 

–Frances Bacon     
 
Purpose and Written Description 
 
Academic argumentation—the art and craft of persuasion—has a long history dating back to the 
Greeks. It is a formal application of various components which—if successful—ultimately lead 
to the reader being persuaded to change a point of view or take a specific action. 
 
Academic argumentation is not  “personal”–that is, it is not an exchange of heated, undefined, 
angry emotions, but rather a focused, sometimes passionate, exchange of intellectual ideas 
oriented toward a specific goal.  
 
A Well-Defined Issue 
 
The academic argumentation paper presents a purpose to the reader that is persuasive in nature. It 
may ask the ask the reader to agree with a value judgment, propose a specific action and/or 
advance an opinion that is quite different than held by most people.  
 
A Clear Position 
 
The writer must examine and know the real reasons for her or his views on a subject before 
beginning to write. 
 
The student writer must realize that argumentation poses a different motivation than exposition.  
Therefore, the purpose, selection of details, and arrangement of ideas will exhibit distinct 
differences when contrasted to the informative approach. In addition, she or he must know the 
opposing views on the subject and be prepared to answer these objections. 
 
The main job of a student writer is to write a concise and arguable thesis sentence.  This is the 
heart of the argumentation paper; it is the main proposition. 
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A Convincing Argument 
 
Emotionalism in an academic paper is suspect when it is: 

1) simply used as a reason for the argument (for example,  “I hate speed laws and they 
should all be changed” is an opinion not an argument, as it states only the writer’s personal 
preference without giving any logical reasons and support as to why the speed laws should 
be changed other than that the writer hates them. 

2) used to twist an argument toward a point of view without giving each side of the 
argument a “fair” hearing. Moreover, emotionalism used in this way often is used to 
inflame emotions or “hit the hot button” of readers  instead of examining issues from a 
logical standpoint (“If the government doesn’t change the speed laws, then road rage will 
be the only way drivers will be able to deal with their frustrations”).   

3) used to hide or deform the facts of an argument (“Speed laws result in more deaths of 
children per year then any other type of state mandate”). 

 
The purpose of academic argumentation is not to provide the reader with “the absolute truth” but 
to provide the reader with a precise, reasoned logical structure which will move the reader to 
agree with the writer’s views on a particular “position.”  In academic arguments, the student 
writer will often be asked to write a valid argument which speaks to how well–not how true–the 
argument is constructed. 

                       
There are many resources, texts and even entire sets of course work devoted to the art and craft 
of argumentation. The purpose of this guidebook is to distill some of the crucial elements of 
various modes–in this case, argumentation–so as to direct the college student writer toward the 
essential components of a successful college-level essay. 
 
Realize that argumentation poses a different motivation than exposition.  Therefore, the purpose, 
selection of details, and arrangement of ideas will exhibit distinct differences when contrasted to 
the informative approach. 
 
Sound Reasoning and Solid Evidence 
 
Accuracy and fairness play an important role in sound argumentation.  These aspects are not only 
morally correct, but they can be a means of persuasion.  Writers who are able to refute opposing 
arguments in a fair manner and without hostility add strength to their case. 
 
Though there are many names used for the various components of an academic argumentation 
paper, the essential elements of argumentation are as follows: 
 
 
     Claim + Support 
         
     Warrant (Justifications) 
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A claim is the first part of an argument. It is essentially the part of the argument which states that 
something should or should not be done. The support is the part of the argument that offers 
reasons as to why a claim or a position is solid. The most difficult part of an argument is to 
locate the warrant or justification. This part of the argument is not stated but ties the claim to the 
support. 
 
The student writer must develop sufficient evidence to support his or her claims. Some ways in 
which evidence can be developed are:  factual information and established truths (for example, 
water always freezes at 32 degrees Fahrenheit,  statistical findings from reliable authorities, 
opinions and statements from authorities,  experience of others whose opinions are relevant to 
the topic and, on occasion, personal experience is permissible. 
 
There is a prescribed way of structuring the argument paper for the most effective impact on the 
reader. In essence, the components of the structure are: clear, focused thesis (something is or is 
not the case), the reasons/evidence given for making the case, the reasons/evidence given by 
others against the case, the final conclusion (what action need to be taken). Essentially these 
structure are: ascending order, refutation-proof, con-pro or some combination of these. 
 
Another way of looking at the structure of an argumentation paper is this: 
 
Introduction (Thesis=Claim + Support) 
    
Warrant (Justification) 
 
Main Opposing Views 
 
Refute Opposing Views 
 
Make The Case for the Thesis Argument 
 
Conclude 
 
Anticipation of the Reader’s Concerns 
 
One of the most significant components of argumentation is to pinpoint and then refute the flaws 
in logic from the opposing viewpoint. These flaws are called fallacies. When a student writer 
locates the weaknesses in the opposing viewpoint, she or he has found a way to form a rebuttal 
which ultimately leads the student writer to a stronger argument.  
 
Essentially, flaws in academic papers fall into three broad categories: flaws in emotion, flaws in 
logic and flaws in ethics. There are many specific kinds of flaws, some of which are listed on the 
check sheet in this guide and in your text. 
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Conclusion 
 
Conclude the essay by restating your position and making one final appeal to the reader for 
support or action. 
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Argumentative Guideline Checklist 
 
 Present a purpose that is persuasive in nature. 
 a. Ask the reader to agree with a value judgment. 
 b. Propose a specific action. 
 c. Advance an opinion that is quite different than the one held by most people. 
 

The writer must examine and know the real reasons for her or his views on a subject 
before beginning to write. 

 
 Know the opposing views on the subject and be prepared to answer these objections. 
 
 Realize that argumentation poses a different motivation than exposition.  Therefore, the 

purpose, selection of details, and arrangement of ideas will exhibit distinct differences when 
contrasted to the informative approach. 

 
 Write a concise and arguable thesis sentence.  This is the heart of the argumentation paper; it 

is the main proposition. 
 
 Develop sufficient evidence to support your claims.  Use a variety of the following: 
  - factual information and established truths 
  - statistical findings from reliable authorities 
  - opinions and statements from authorities 
  - experience of others whose opinions are relevant to the topic 
  - On occasion, personal experience is permissible 
 
 More than one expository pattern in the arrangement of evidence strengthens the paper’s 

approach.  Use the form of example; comparison/contrast; definition; cause/effect; induction; 
and deduction. 

 
 Arrange the arguments for the most effective impact on the reader. 
 a. Ascending order 
 b. Refutation-proof 
 c. Con-pro 
 d. Some combination of these 
 
 In considering the evidence and arrangement of the arguments, the writer should appeal to 

the readers’ logic, sense of ethics, emotions, or any combination of these. 
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 Avoid the logical fallacies: 
 
 Hasty generalization    Either/or 
 Non sequitur     Hypostatization 
 Begging the question    Bandwagon 
 Post hoc, ergo propter hoc   Faulty analogy 
 Red herring     Quick fix 
 Argument ad hominem   Circular argument   
 Argument ad populum   Stereotyping 
 
 Conclude the essay by restating your position and making one final appeal to the reader for 

support or action. 
 
 Accuracy and fairness play an important role in sound argumentation.  These aspects are not 

only morally correct, but they can be a means of persuasion.  Writers who are able to refute 
opposing arguments in a fair manner and without hostility add strength to their case. 

 
 
Sample Thesis Statements for Argument Essays: 
 

1.  Although the American flag is worthy of esteem, the government cannot take away 
the right to desecrate the flag without taking away all that it stands for—freedom. 

 
2.  Because the establishment clause of the First Amendment directly opposes mixing 

religion with government, a constitutional amendment to permit organized prayer 
in public schools would directly infringe upon an individual’s freedom of religion. 

 
3.  Although unmarried couples believe they are preparing themselves for marriage 

by cohabiting, they are, in fact, preparing their marriage for failure. 
 

4.  Although some parents and educators believe formal learning provides a stronger 
foundation, developing children’s imaginations teaches essential lessons 
necessary for success in their lives. 
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Argumentative Sample Essay 
 
 

Stars and Stripes Forever and the Freedom to Light it on Fire 
 
 An artist sticks a U.S. flag in a toilet bowl and entitles her work “The American Dream 

Gone To Pot.” Another artist drapes a flag on the floor and asks the question “What is the Proper 

Way to Display the U.S. Flag?”, while encouraging viewers to make a choice whether to step on 

the flag that is spread on the floor.  In 1969, a man protests the shooting of civil rights activist 

James Meredeth, by publicly burning a flag while declaring, “If they did that to Meredeth, we 

don’t need an American flag” (qtd. by Ponessa, “Flag” 1510).  Congress is upset by the lack of 

respect for the greatest symbol of this nation, and it now wants to pass an amendment which 

would prohibit flag burning or desecration.  It proposes a constitutional amendment that would 

give Congress and the states the authority to pass laws prohibiting flag desecration (Ponessa, 

“House” 1646).  Despite apparently overwhelming popular support, the measure still has many 

vocal critics who say it will infringe on the First Amendment right to free speech.  “We’re going 

to the heart and soul of the right of freedom of expression as protected in the Constitution,” 

ranking Democrat John Conyers Jr. of Michigan said.  “It is difficult to conceive of a more 

poorly drafted proposal” (qtd. by Ponessa, “House” 1646).  Barney Frank, D-Mass., who has said 

that the Constitution should not be amended frivolously, added, “I think we are making a well-

intentioned mistake” (qtd. by Ponessa, “House” 1646). 

 Just what is this well-intentioned mistake all about?  It is about the American flag:  a 

piece of material, but more than just a vivid scrap of material; it is an icon of freedom, liberty, 

and justice for all.  The American flag is a piece of cloth with thirteen red and white stripes and 
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fifty white stars on a blue square, a piece of cloth that has been through two World Wars and 

numerous other battles; a piece of cloth that was even flown to the moon.  The flag stands for 

everything America is.  It is as American as America itself.  The Stars and Stripes wave for both 

the respectful and disrespectful citizens of this country.  It stands for liberty and justice for all, 

for freedom of speech, freedom of expression, perhaps even freedom to burn and desecrate this 

beloved symbol.  Although the American flag is worthy of great esteem, the government cannot 

take away the right to desecrate the flag without taking away all that it stands for – freedom. 

 Opponents to my thesis view physically defacing the flag as a despicable act, and indeed 

it is.  It brings dishonor to the memory of those who have given their lives to defend its ideals.  

The flag stands for all that American has been through – its hopes and its dreams.  It is a symbol 

of our unity, or at least our stated desire to be united.  “Mankind lives by symbols, and the flag is 

worth respecting.  It represents our shared experience, our connection to America’s past and 

future and our responsibility for one another, regardless of class, age or race” (Leo 17).  

However, flag desecration is a form of expression, and the government cannot strip away the 

right to express oneself, simply because the act is vulgar.  As the Supreme Court stated in 1989, 

“If there is a bedrock principle underlying the First Amendment, it is that the government may 

not prohibit the expression of an idea simply because society finds the idea itself offensive or 

disagreeable” (Apel). 

 Therefore, society must strive to see that flag burning and desecration cannot demolish 

the true glory of the flag.  Attempts to mock the flag through crude art work and brazen acts of 

desecration cannot destroy the real power that stands behind this American symbol.  The 

Webster’s Dictionary definition of desecration is to take away the sacredness of, to treat as not 
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sacred; to profane.  Setting “Old Glory” on fire, or stuffing it in a toilet bowl and calling it “art” 

are acts of desecration.  But as the Arizona Republic observes, “It takes more than harsh words 

and nasty graphic art to dilute [the flag’s] power.  It is clearly one of the strongest symbols ever 

created” (“Old Glory”) 

 Furthermore, people are burning the flag less and less frequently.  Talk of banning flag 

desecration seems to be happening more than actual flag burnings.  Thus, it would be easier to 

just ignore the occasional flag burnings, rather than write a prohibition against it into the 

constitution.  For example, there are only 45 such occurrences on record since 1969.  And since 

the Supreme Court in 1989 overturned a verdict against a flag burner in Texas v. Johnson, not 

more than eight occurrences per year have been recorded (Buckley 75).  William F. Buckley, Jr. 

sarcastically cracked, “Why go to the Constitution to prohibit something that happens as rarely 

as an eclipse of the sun?” (75).  The number of people eager to burn a flag to call attention to a 

cause or to themselves is very small.  By one account, only three flag burnings are known to 

have occurred since 1993 (Leo 17).  As John Leo, reporting for U.S. News & World Report 

points out, “It is politically much smarter to ignore the occasional flag burner.  Without an arrest 

and big emotional reaction, the burning comes to nothing” (17).  “We need to be explaining to 

people that amending the Constitution is a radical solution to a very small problem,” said Paul 

McMasters, Freedom Forum’s First Amendment ombudsman (qtd. by Hernandez13). 

 Beyond being merely a radical solution, the proposed amendment to prohibit flag burning 

and desecration would suffocate freedom of speech.  This right is guaranteed to anyone on U.S. 

soil (including illegal immigrants).  “...the anti-flag amendment violates the right to free 

expression guaranteed of the First Amendment (Hernandez 13).  The Supreme Court considers 
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burning the American Flag an act which is protected by the First Amendment right to free 

speech.  The only way Congress could make such anti-flag desecration laws pass constitutional 

muster is to amend the very document that protects these rights (Apel).  Senator Ted Kennedy 

stated, “The words of the first amendment are simple and majestic: ‘Congress shall make no law 

abridging freedom of speech.’  The proposed constitutional amendment would undermine that 

fundamental liberty” (Apel).  “It [the proposed amendment] would devalue the Bill of Rights that 

for two centuries has encouraged tolerance of all views and the freedom to speak one’s mind 

without fear of going to jail,” states Bill Ketter, editor of the Qunicy, Mass., Patriot Ledger (qtd. 

by Hernandez 13). 

 The most important argument for not banning flag desecration is that respect for the flag 

cannot be legislated.  It has to grow out of the lives of its citizens (Leo  17).  For example, not 

everyone in America loves, respects, and honors their country, but that is what makes this nation 

so dynamic.  People can be who they want to be, and think what they want to think.  The very 

essence of America is that people are not stifled or bound by chains to love her.  People have 

freedoms.  And the right to free speech and free-expression is one of those freedoms.  Sen. Bob 

Kerrey, D-Neb. Observes that “...although flag burning is a despicable act, respecting the right of 

individuals to express themselves is part of patriotism” (qtd. by Ponessa, “Flag” 1510).  The 

proposed amendment would not change anyone’s thinking concerning the flag, for rules don’t 

change minds – rules just set new standards.  Those that want to desecrate the flag will continue 

to do so, and those that respect the flag will continue to do so.  “...the critics fail to recognize that 

the United States was born on dissent.  Our country is great, unlike other nations, because we 

have allowed our government to be criticized and we safeguard freedom of speech for everyone” 
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(“Old Glory” B6).  The irony behind saying that people cannot deface the flag is that the 

government has to come up with a rule, a ban, a law – whereas the whole philosophy behind the 

flag is liberty and justice for all. 

 To see someone blasphemously “rip” the flag to pieces can be shocking and quite sad, but 

by passing an amendment to prohibit flag burning the government unravels all that the flag 

stands for.  An amendment would only punish those that desecrate the flag, it would not change 

their hearts or sway them to view the flag in a more respectful manner.  It is only a “Grand Old 

Flag’ as long as it waves for the free and the brave, and both the respectful and disrespectful 

citizens of this nation.  It is stars and stripes forever as long as those stars and stripes represent 

true freedom. 
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How to Write a Critique: 
(based on written material or a live performance)  

 
 critique: analysis, commentary, evaluation, critical discourse, observation, insight, considered 

explanation, illumination, clarification, investigation 
 
1)  Understand the difference between critique and report.  
 

A report is a mere restatement of the significant elements or components of a 
piece of writing or a live performance. It is, primarily,  a summary of the 
substantial elements (the who, what, where, when and how) which are imbedded 
in a piece of writing or a live performance.  

 
A critique is a focused analysis of a piece of writing or a live performance. While 
it may contain a sentence or two of summary material, the critique will offer the 
reader a “considered evaluation” of the writing or performance in question. 

 
2)  A “considered evaluation” will often include observations about a piece of writing or live 

performance that go beyond the obvious.  
 

For example, a summary of Hamlet  (based on written material or a live performance) 
will focus on the who, what, where, when and why of plot and character: to report that a 
young man discovers that his dead father was murdered by the young man’s uncle; to 
report that the young man’s uncle has now married the young man’s mother; to report 
that the father appears to the young man as a ghost and instructs him to take revenge. 

 
A critique of Hamlet  (based on written material or a live performance) will limit its 
analysis to specific  issues of “why.”  For example, a critique of a written version of 
Hamlet may focus on whether the “ghost” is meant to be regarded by the reader/audience 
as a “real” apparition or a psychological manifestation. In a critique of a performed 
version of Hamlet, the writer may decide to explore the ways in which the actor 
portraying Hamlet did (or did not) give the impression that the ghost was (or was not) a 
“real” apparition. 

 
3)  A critique will often include in its analysis elements of a larger context. Often, for college 

students, that “larger context” will have some reference to the course or discipline for 
which the critique is written. For example, a critique of Hamlet (based on written material 
or a live performance) written for a contemporary literature class may focus on how the 
play deals with archetypes. A critique of Hamlet (based on written material or a live 
performance) written for a theater class may focus on how well the actor portrayed the 
complex inner life of a conflicted young man. If the critique is written for a psychology 
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class, it might focus on the various mental states that a human being will go through 
when dealing with the death of a parent. 
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Rubric for Written Critique: (based on written material or a live performance)  
  

A B C D F 

Critique is 
focused and 
limited in scope. 
 
The work which 
is critiqued is 
illuminated in a 
new and 
refreshing way 
for the reader.  
 
 

Critique is 
focused and 
limited in scope 
and comments on 
the work in 
question.  
 
However, the 
writer does not 
fully develop or 
expand on 
insights. 

Critique is a 
mere summary of 
the written 
material or live 
performance 
 
 
.  
 
 
 

Critique is 
simply the 
summary opinion 
of the student’s 
likes and dislikes 
with regard to the 
work in 
questions. 
 
. 

Critique is 
simply a 
superficial 
summary of the 
writer’s likes and 
dislikes.  
 
 
. 

Excellent 
analysis of  
specific elements 
with excellent 
support material 
drawn from the 
written material 
or the live 
performance. 

Good evaluation 
of specific 
elements with 
adequate support 
material. 
 
Clearly, the 
writer of the 
critique  has 
intellectually 
engaged with the 
written material 
and/or live 
performance in a 
meaningful way. 
 

Support material 
is not specific. 
 
Clearly, the 
writer of the 
critique  has not 
fully engaged 
with  
written material 
and/or live 
performance. 

Support material 
is sketchy. 
 
Little evidence 
that the writer of 
the critique has 
engaged with the  
written material 
and/or live 
performance on 
any level. 

Support material 
is not there. 
 
No evidence that 
the writer of the 
critique has 
engaged with the  
written material 
and/or live 
performance on 
any level. 

Critique is an  
illumination or 
amplication of 
concepts 
and/ideas of the 
course for which 
it is written. 

Critique is a solid 
evaluation using 
the language and 
concepts of  the 
course for which 
it is written. 

Critique 
thoughtfully 
considers how it 
relates to the 
course for which 
it is written. 

Critique only 
superficially 
considers how it 
relates to the 
course for which 
it is written. 

There is no  
thoughtful 
consideration of 
related concepts 
or ideas for 
which it is 
written. 
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Excellent use of 
college level 
academic writing 
standards–i.e. 
thesis, structure, 
idea 
development, 
grammar, 
mechanics and 
word usage. 

Good use of 
college level 
academic writing 
standards–i.e. 
thesis, structure, 
idea 
development, 
grammar, 
mechanics and 
word usage. 

Adequate use of 
college level 
academic writing 
standards–i.e. 
thesis, structure, 
idea 
development, 
grammar, 
mechanics and 
word usage. 

Poor use of 
college level 
academic writing 
standards–i.e. 
thesis, structure, 
idea 
development, 
grammar, 
mechanics and 
word usage. 

Not college level 
writing.  
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Part III 
 
 
 
 

 
  



 

 



 

 

English Division Writing Rubric 
 

(Based on Arizona State Standards 
with college-level emphasis on 

higher order thinking skills, 
research, documentation, and 

manuscript preparation) 

 
A 

90% 

 
B 

80% 

 
C 

70% 

 
D 

60% 

 
 

Ideas and Content 

• Original, college-level 
topic 

• Clear, sophisticated 
thesis 

• Clear purpose 
• Well-developed 

supporting details 
• balanced approach 
• Analysis, 

interpretation, and 
evaluation of 
information included 
when appropriate to 
assignment 

 

• Significant, college- 
level topic 

• Clear thesis 
• Clear purpose 
• Well-developed 

supporting details 
• Balanced approach 
• Analysis, 

interpretation, and 
evaluation of 
information included 
when appropriate to 
assignment 

 

• College-level topic 
• Clear Thesis 
• Clear Purpose 
• Supporting details 

offered, but 
undeveloped or 
repetitive 

• Balance offered, but 
undeveloped 

• Analysis, 
interpretation, and 
evaluation attempted, 
but underdeveloped 

 

• Low-level or 
frivolous topic 

• Unclear or 
nonexistent thesis 

• Unclear purpose 
(does not meet 
assignment 
requirements) 

• Support lacking or 
irrelevant and off 
topic 

• No attempt at balance 
• No analysis 

interpretation, or 
evaluation 

 

 
 
 
 
 

Organization 

• Information appears in 
logical sequence, 
clearly related to thesis 
and purpose 

• A strong, inviting 
beginning 

• Confidently 
constructed paragraphs 

• A wide variety of 
transitional language 
used from sentence to 
sentence, paragraph to 
paragraph, idea to idea 

• A strong ending that 
offers a sense of 
resolution or closure 
based on the thesis 

 

• Information appears in 
logical sequence, 
clearly related to thesis 
and purpose 

• A strong beginning 
• Confidently 

constructed paragraphs 
• A variety of 

transitional language 
from sentence to 
sentence, paragraph to 
paragraph, idea to idea 

• A strong ending that 
offers closure based on 
the thesis 

 

• Information appears in 
logical sequence, 
clearly related to thesis 
and purpose 

• A strong beginning 
• Paragraphs lack 

development 
• Transitional language 

included, but overly 
repetitive and/or 
inconsistent 

• Ending offers closure 
 

• Clear organizational 
structure lacking or 
information unrelated 
to thesis and purpose 
included 

• Missing beginning, 
body, or ending 

• Transitional language 
lacking 

 

 
 

Voice 

• Full audience 
awareness 

• Voice appropriate to 
the assignment 
selected and applied at 
all times 

• Writing reveals 
creativity and 
enthusiasm for the 
topic 

 

• Audience awareness 
• Voice appropriate to 

the assignment 
selected and applied 
consistently 

• Writing reveals 
enthusiasm for the 
topic 

 

• Less audience 
awareness 

• Voice appropriate to 
the assignment 
selected and applied 
most of the time 

• Writing seems labored 
or stiff 

 

• Unaware of audience 
• Inappropriate voice 

for the assignment 
selected 

• Voice shifts 
throughout 
assignment 

• Writing seems 
lifeless 
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Word Choice 

• Sophisticated and 
powerful vocabulary 

• Words used correctly 
at all times with 
appropriate audience 
in mind 

• Accurate, strong, 
specific words 

• Fresh, original usage 
of everyday language 

• Words evoke strong 
images or create 
helpful metaphor 

• Advanced vocabulary 
• Words used correctly 

with appropriate 
audience in mind 

• Accurate, specific 
words 

• Words help convey 
images and ideas 

 

• Standard vocabulary 
• Words used correctly, 

but jargon, overly 
technical language, or 
clichés appear in the 
text 

 

• Limited vocabulary 
• Monotonous, 

repetitive, or 
imprecise language 
employed 

• Incorrect usage 
• Inappropriate slang 
 

 
 

Sentence Fluency 

• Exceptional care taken 
to create well- crafted 
sentences 

• Extensive variation in 
sentence structure 

• Sentence structure 
enhances meaning by 
drawing attention to 
key ideas or reinforcing 
relationships among 
ideas 

• Oral reading easy and 
understandable 

• Well-crafted sentences 
• Variation in sentence 

structure 
• Sentence structure 

enhances meaning by 
drawing attention to 
key ideas or 
reinforcing 
relationships among 
ideas 

• Oral reading easy and 
understandable 

 

• Competent sentences 
• Sentence patterns 

somewhat varied, but 
simple sentence 
structure used 
primarily 

• Sentence structure not 
used to reinforce 
meaning 

• Oral reading less fluid, 
sometimes difficult 

 

• Awkward, disjointed, 
rambling or incorrect 
construction 

• Little or no variety 
• Difficult and 

confusing to read 
aloud 

 

 
 

Conventions 

• Strong control of 
standard writing 
conventions 
(punctuation, spelling, 
capitalization, 
paragraph breaks, 
grammar and usage) 

• Little or no need for 
editing; generally error 
free 

 

• Good control of 
standard writing 
conventions 
(punctuation, spelling, 
capitalization, 
paragraph breaks, 
grammar and usage) 

• Easily edited; some 
minor errors 

 

• Less control of 
standard writing 
conventions 
(punctuation, spelling, 
capitalization, 
paragraph breaks, 
grammar and usage) 

• Requires moderate 
editing; some 
distracting and careless 
errors 

• Little or no control of 
standard writing 
conventions 
(punctuation, spelling, 
capitalization, 
paragraph breaks, 
grammar and usage) 

• Requires extensive 
editing; numerous 
distracting and 
careless errors 

 
 
 
 
 
 

Presentation and 
Documentation 

• Correct standard 
manuscript format 
(MLA, APA, or 
instructor-approved; 
double-spaced, 
indented, word-
processed, 10 or 12 
point font size, 1 inch 
margins) 

• Wide variety of 
academically credible 
source materials used 
to support ideas 

• Direct quotations, 
paraphrased, and 
summary material 
attributed correctly and 
integrated into text 

• Correct in-text citation 
• Works cited page with 

correct MLA, APA or 
instructor-approved 
format 

• Correct standard 
manuscript format 
(MLA, APA, or 
instructor-approved; 
double-spaced, 
indented, word-
processed, 10 or 12 
point font size, 1-inch 
margins) 

• Variety of credible 
source materials used 
to support ideas 

• Direct quotations, 
paraphrased, and 
summary materials 
attributed and 
integrated into text 

• Correct in-text citation 
• Works cited page with 

mostly correct MLA, 
APA, or instructor-
approved format 

 

• Correct standard 
manuscript format 
(MLA, APA or 
instructor-approved; 
double-spaced, 
indented, typed, 10 or 
12 point font size, 1-
inch margins) 

• Some credible source 
materials used, but 
some questionable or 
biased sources used to 
support ideas 

• Direct quotations, 
paraphrased, and 
summary material 
used, but sources not 
always clear 

• Correct in-text citation 
• Works cited page with 

mostly correct MLA, 
APA, or instructor-
approved format 

• Incorrect manuscript 
format 

• Little or no source 
material used, 
questionable sources 
used, or sources fail 
to support ideas 
presented 

• Direct quotations, 
paraphrase, and 
summary materials 
not attributed, or 
cited incorrectly 

• Incorrect in-text 
citation 

• Incorrect format for 
works cited page  
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What Many College Professors Expect Every College Student Should Know 
 

1. That the student, who has spent a considerable amount of money and time pursuing a 
degree in the academic arena, will be responsible for his or her own learning.  

 
2. That the student has made her or his education a priority and has scheduled her or his 

work and leisure activities accordingly. 
 
3. That the student will be courteous to the professor as well as to the student’s own peers. 

That the professor will be courteous to the student. 
 
4. That the student fully participates in all assignments.  
 
5. That the student will inform the professor about real emergencies. 
 
6. That the student “works hard.” 
 
7. That the student seeks help from tutors etc. when needed. 
 
8. That the student occasionally visit or contact the professor during office hours. 
 
9. That the student follows the syllabus. That the student reads the assigned material. 
 
10. That the student previews the text assignments PRIOR to the dates that are listed on   the 

syllabus. 
 
11. That the student knows he or she is responsible for all material listed on the syllabus--

even material not completely discussed in the class. 
 
12. That the student reads carefully and takes notes. 
 
13. That the student reads instructions carefully and follows directions. 
 
14. That the student asks questions. 
 
15. That the student intellectually engages with the material. 
 
16. That the student hands work in on time. 
 
17. That the student realizes that for every hour spent in a college class, two hours of outside 

classroom work is typical.   
 
18. That the student, not the professor, is responsible for missed work. 
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19. That the student is “paying” the professor for expertise, experience, training, etc. in a 
given subject area. 

 
20. That the student, by signing up for the class, recognizes the professor’s expertise, 

experience, training, etc. And that by this recognition, the student “gives” the professor 
the authority to evaluate of the student’s work within the subject area. 

  
21. That the student understands the difference between constructive criticism and personal 

attack. 
  
22. That the student--not the professor, not advisors, not administrators, not relatives, not 

friends--is ultimately responsible for her or his academic life. 
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First Year Composition Expectations:  
 
PVCC’s English students must complete a minimum of four writing projects each containing a minimum of 750 
words (the final drafts). 
 
The PVCC English Division requires the four following papers: 
 
1) The instructors may choose one of the following modes or a combination of the following modes for the 
first paper. 
 
 a) Narration 
 b) Description 
 c) Narration/Description 
 d) Illustration/Example 
 e) Classification  
 f) Definition 
 
2) The instructors must assign the following modes in this designated sequence. 
 
 a) Comparison/Contrast 
 b) Cause & Effect  (Causal Analysis) 
 c) Argumentation 
 
  Note:  The Cause & Effect and Argumentation essays must be source based.  Students must use 
 MLA in-text citations and a properly MLA-formatted work cited page. 
 
 
Rhetorical Methods 
PVCC English students in English 101 must demonstrate the ability to do the following: 
 
Focus on a purpose and develop their ideas thoughtfully. 
 
Develop a clear and sophisticated thesis statement. 
 
Respond to the needs of different audiences. 
 
Use conventions of format and structure appropriate to the rhetorical situation. 
 
Organize ideas and information in logical sequences clearly related to the thesis and purpose. 
 
Effectively develop supporting details. 
 
Adopt an appropriate tone, level of formality, and style, while developing a student voice. 
 

 
 
 
 
 
Critical Thinking 
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PVCC English students in English 101 must demonstrate the ability to do the following: 
 
 Use writing and reading for synthesis of ideas; appropriate evaluations. 
 
 Understand a writing assignment as a series of tasks:  including finding, 

analyzing, synthesizing, evaluating and drawing conclusions from a variety of 
appropriate primary and secondary sources. 

 
Integrate their own ideas with credible sources. 
 
Develop an interpretation based on their evaluation from texts and sources. 
 
Processes 
PVCC English students in English 101 must demonstrate the ability to do the following: 
 
 Demonstrate an understanding of writing as an open and recursive process. 
 

Develop a variety of flexible strategies for generating, revising, editing, and proof 
reading multiple drafts to create and complete a successful text. 

 
 Work collaboratively to critique their own and others’ works in a thoughtful and 

meaningful manner. 
 
Knowledge of Conventions 
PVCC English students in English 101 must demonstrate the ability to do the following: 
 
 Display coherence and unity through appropriate use of transitions. 
 
 Use sentences which display correct sentence structure, length, and variety. 
 
 Cultivate a strong control of diction, syntax, grammar, punctuation, spelling, and 

mechanics. 
 
Research 
PVCC English students in English 101 must demonstrate the ability to do the following: 
 
 Develop a working knowledge of fundamental research methods. 
 
 Incorporate a sufficient variety of academically credible sources. 
 
 Use correct in-text citations with correct MLA documentation procedures. 
 
Provide a “Works Cited” page for the required source-based papers. 
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Classroom Etiquette: 
 Cell phones and pagers must be turned off during class instruction. Please arrive on time 
and listen respectfully while the instructor or other class members are speaking. Taping of 
lectures is not allowed unless you receive special permission from the instructor. Food and drink 
are not permitted in the classroom. 
 
For Your Protection: 
 It is your responsibility to SAVE your essays and assignments on your hard drive or on a 
diskette.  Keep these copies in a safe place until you have received your final grade. 
 
The Writing Center: 
 Please feel free to utilize the writing center and its tutors, who can assist you with 
grammar, punctuation, vocabulary, spelling, thesis statements, research papers, and other editing 
concerns. The tutors cannot write your paper; the point of using their services to become a better 
writer. You need to schedule an appointment to work with a tutor in the center.  The Writing 
Center is located in the Learning Support Center 
  
Students Rights and Responsibilities: 

Students are responsible for reading and understanding the District wide Scholastic 
Standards found in the current Student Handbook.  Pay particular attention to the 
technology section in Article III, Paragraph 15. 

 
Student Disabilities: 
 Students with disabilities who believe they may need accommodations in this class are 
encouraged to contact the Disability Resource Center, B-Building -119, 602.787.7170. 
 
Withdrawal Policy:  
 The English Division recommended policy states that English Division professors may 
withdraw students who accumulate unofficial absences in excess of the number of times a class 
meets per week. 
 
Attendance: 
 Only persons who are registered for a class at any of the Maricopa Community Colleges 
may attend that class.  Attendance requirements are determined by the course instructor.  
Students who do not meet the attendance requirement, as determined by the course instructor, 
may be withdrawn. 
 
 Students who fail to attend the first scheduled class meeting, or to contact the instructor 
regarding absence before the first scheduled class meeting may at the option of the instructor be 
withdrawn. 
 
 At the beginning of each course, each faculty member will provide students with written 
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attendance requirements. It is the student’s responsibility to consult with the instructor regarding 
official or unofficial absences.  Absences begin to accumulate with the first scheduled class 
meeting. 
 
 Students bear the responsibility of  notifying the Office of Admissions and Records when 
they discontinue studies in a course or at the college.  Please refer to the Withdrawal Procedures. 
  
Official Absences -- MCCCD policy states that: 
 Official absences are those that occur when students are involved in an official activity of 
the college, i.e., field trips, tournaments, athletic events, and present an official absence excuse 
form. Absences for such events shall not count against the number of absences allowed by an 
instructor or department.  Students who must miss a class for an official reason must obtain an 
official absence verification card from the appropriate dean or associate dean and present it to the 
appropriate instructor(s) before the absence. Prior arrangements must be made with each 
instructor for make-up work. If prior arrangements have been made, the students will not be 
penalized. 
 
 Other official absences include jury duty and subpoenas.  Appropriate documentation will 
be required.  Prior arrangements must be made with each instructor for makeup work.  If prior 
arrangements have been made, the students will not be penalized. 
 

In the event of the death of an immediate family member, absences for periods of up to 
one week will not be counted against the number of absences allowed by an instructor or 
department.  Students should contact instructor(s) as soon as possible to arrange for 
make-up work.  Appropriate documentation will be required (for example, a copy of the 
obituary or funeral program).  In specialized programs that require clinical rotations, this 
regulation may not apply. 

 
Religious Holidays -- MCCCD policy states that: 
 Students shall have the right to observe major religious holidays without penalty or 
reprisal by any administrator, faculty member or employee of the Maricopa Community 
Colleges.  Absences for such holidays shall not count against the number of absences allowed by 
an instructor or department.  At least one week before the holiday, students shall submit to their 
instructor(s) a written statement that includes both the date of the holiday and the reason why 
class attendance is impossible.  Prior arrangements must be made with each instructor for make-
up work.  If prior arrangements have been made, the student will not be penalized. 
 
Reminder: COMPUTER FAILURE IS NOT AN EXCUSE 
 Keep a separate copy of all work handed in (computer failure is never an excuse), in case 
something gets lost or misplaced, and hold onto all graded work until you receive your semester 
grade from the college.  This will eliminate any misunderstanding about correct grades. 
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Surviving Paradise: College Level Study Skills for the English Composition Student 
 
 Stress and the College Student 
 
How to Stay Stressed–from Stanford University  
 
  Although the De Anza Health Office [at Stanford University] have long been an advocate 

of stress  management, stress, tension, and burnout are still common complaints of 
students, faculty, and staff alike.  On account of this, we have come to the following 
conclusion: YOU ALL WANT TO STAY STRESSED!  The following  provides you 
with a few reasons why. 

 
 STRESS HELPS YOU SEEM IMPORTANT.    

Anyone as stressed as you must be  working very hard and, therefore, is probably doing 
something very crucial. 

 
 IT HELPS YOU TO MAINTAIN PERSONAL DISTANCE AND AVOID INTIMACY.  

Anyone as busy as you are certainly can't be expected to form emotional attachments to 
anyone.  And let's face it, you're not much fun to be around anyway. 

 
 IT HELPS YOU AVOID RESPONSIBILITIES.  

Obviously you’re too stressed to be  given any more work.  This gets you  off the hook 
for all the mundane chores; let someone else take care  of them. 

 
 IT GIVES YOU A CHEMICAL RUSH.   

Stress might be considered a cheap thrill, and you can give yourself a “hit” anytime you 
choose.  But be careful, you might get addicted to your own adrenaline. 

 
 IT HELPS YOU AVOID SUCCESS.    

Why risk being “successful” when by simply staying stressed you can avoid all of that?  
Stress can keep your performance level low enough that success won't ever be a threat. 

 
 STRESS ALSO LETS YOU KEEP YOUR AUTHORITARIAN MANAGEMENT STYLE. 

The authoritarian style of “Just do what I say!” is generally permissible under crisis 
conditions.  If you maintain a permanently stressed crisis atmosphere, you can justify an 
authoritarian style all the time. 
 

 
taken from Stanford University web site: http://www-psych.stanford.edu/%7Epinto/stress.html 
 
 
 Notetaking Tips from the Rich and Famous 
   By Professor Sandra Zapp 
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 For Source Based Writing: 
  Use 4X6 note cards or 8 ½ X 11 piece of paper folded in half. 
  Use a separate note card for each item of information and for each source. 
  Put a heading of two or three key words in the upper left-hand corner of the card 
  Write the source number in the upper right hand corner and the page numbers at the 

bottom of the card 
 
  Direct Quotation:    If the author has an especially good way of saying something, you 

may want to quote her or him. Be sure to copy the author’s exact words using the same 
capitalization and punctuation marks. 

 
  Summary:    A summary note includes only the main ideas and the most important 

supporting ideas. Shorter than the original material, it allows you to save space. Write the 
note in your own words and sentence structure. Most of your notes will be summary notes 

 
  Paraphrase:    A paraphrase note includes most of the author’s ideas, not just the main 

ones. Like a summary note, it’s written in your own words. You paraphrase to simplify the 
material you’ve read. Begin by identifying the writer whose words you are paraphrasing. 

 
 
 Example of a Summary Note: 
 

Who Framed Roger Rabbit                                                                                            2 
 
 
Disney has led the field in combining animation and live action.  Who Framed Roger Rabbit 
does so even better than before. 
 
                                                                                                                     P.11 

 
 
 How to Avoid Plagiarism 
 
 Plagiarism is a serious offense. It is the unacknowledged use of another’s words, ideas, or 
information.  Some common examples of plagiarism are summarizing or paraphrasing source 
material without documentation, quoting without citations, copying all or parts of another 
writer’s paper, having another person write the paper, or purchasing another writer’s paper. 
 
 
 To avoid plagiarism, students must give a source credit for any ideas or information they 
have used in an essay, whether they have paraphrased, summarized, or quoted from the source.   
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 A student who plagiarizes is subject to disciplinary probation and suspension (see page 
218 of the PVCC Catalog.)  The first occurrence of plagiarism may result in a zero for that 
assignment.  A second occurrence may result in a grade of “F” for the course. 
 
 
Writing Samples and Comments 
 
 Thesis–Best Practices For English 101  
  
Student’s Thesis Statement: 
 Because of its great wealth and power, the Medieval Church was a 
 political institution as well as a religious one. 
 
Professor’s Comments: 
 clear, succinct, specific 
 
 
Student’s Thesis Statement: 

In his poem “To a Skylark,” Percy Bysshe Shelley praises the song of 
 this unseen bird while wishing he could write poetry half as wonderful 
 as the bird's song. 
 
Professor’s Comments: 
 clear; to the point 
 good summation of poem with two messages 
 (obviously a thesis for a poetry explication) 
 
 
Thesis Statements for Definition Essay: 
 

1.  A workaholic student is an overachiever to whom getting the highest score is 
imperative, who hates feeling unprepared for class, and is willing to forego 
otherwise enjoyable activities to study. 

 
2.  The distinct varieties of procrastination she exhibits–laziness (or its partner, 

forgetfulness) and perfectionism–show a long history of careful cultivation in the 
pursuit of absolute inactivity. 

 
 
 
 
Professor’s Comments: 
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Purpose is clear; Focused; Subject and three distinct categories “set the stage” for the 
structure of the entire paper 

 
1.   A fad diet  may require one to consume abnormally large quantities of certain 

foods  and demand that one drastically change one’s eating habits even though it 
does not encourage adherence to scientifically proven nutritional guidelines.   

 
2.  President George Bush probably had two compelling reason to go to war in the 

Arab sphere–moral obligation to “save” the smaller country from Iraq’s 
malevolence, and the undeniable advantage of resuming reliable oil flow to 
America and other industrialized nations. 

 
Professor’s Comments: 
 Obviously sets up the connection between the major major and minor premises 
 
 
Definition Essay: 
 
A workaholic student is an overachiever to whom getting the highest score is imperative, who 
hates feeling unprepared for class, and is willing to forego otherwise enjoyable activities to 
study. 
 
Additionally, the distinct varieties of procrastination she exhibits–laziness (or its partner, 
forgetfulness) and perfectionism–show a long history of careful cultivation in the pursuit of 
absolute inactivity. 
 
The “workaholic” student, as opposed to the procrastinating student, is a type of person who 
strives so hard for a goal that he or she either gets bored quickly, gets “burnt out” and give up or 
becomes physically or emotionally withdrawn from the activities and people around them. 
 
 
The Causal Analysis Essay 
 
 
The Argument Essay 
Purpose and written Description 
Criteria Checklist 
 
 
 
 

STUDENT LEARNING AGREEMENT 
______________________________________________________________________ 
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English 101 

Freshman Composition 
 
 I understand that all course work must be completed by the Official End Date. 

[Consult current course schedule.] 
 
 I have read and understand all the requirements, policies and procedures section 

of this packet that govern this course, including but not limited to: course 
objections, deadlines, late packet(s) policy, withdrawal and plagiarism sections. 

 
 I have read and understand the grading standards sections of the packet and 

have a clear understanding of the grading standards and intellectual expectations 
for this course.  I understand that grades are not negotiable. 

 
 I understand that it is fully possible for a student to complete all the packets on 

time and still receive a failing grade for this course.  I understand that simply 
completing the packets does not guarantee any student a passing grade.  I 
understand that written assignments will be graded on the basis of clarity, 
sophistication of thesis, strength of analysis, effectiveness of illustration from the 
readings, style, and mechanics as well as mastery of the material. 

 
 I understand that my signature on this page means I accept all the requirements, 

policies and procedures, etc., that govern this course. 
 
 
 
 
 
Student’s Signature________________________________ Date____________ 
 
(Student’s copy – you keep) 
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STUDENT LEARNING AGREEMENT 

 
English 101 

Freshman Composition 
 
 I understand that all course work must be completed by the Official End Date. 

[Consult current course schedule.] 
 
 I have read and understand all the requirements, policies and procedures section 

of this packet that govern this course, including but not limited to: course 
objections, deadlines, late packet(s) policy, withdrawal and plagiarism sections. 

 
 I have read and understand the grading standards sections of the packet and 

have a clear understanding of the grading standards and intellectual expectations 
for this course.  I understand that grades are not negotiable. 

 
 I understand that it is fully possible for a student to complete all the packets on 

time and still receive a failing grade for this course.  I understand that simply 
completing the packets does not guarantee any student a passing grade.  I 
understand that written assignments will be graded on the basis of clarity, 
sophistication of thesis, strength of analysis, effectiveness of illustration from the 
readings, style, and mechanics as well as mastery of the material. 

 
 I understand that my signature on this page means I accept all the requirements, 

policies and procedures, etc., that govern this course. 
 
 
 
 
 
Student 
Name___________________________________________________________ 
(Please Print) 
 
Student’s Signature________________________________  Date___________ 
 
 
E-Mail Address (Please  Print)_____________________________________________ 
 
 
(Instructor copy – Please return to Instructor with first packet)
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